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READINESS OF FUTURE BOARDING SCHOOL TEACHER FOR
WORKING WITH STUDENT WITH DISABILITIES
IN DEVELOPMENT

Abstract: The article presents the results of an empirical research aimed at examining

the readiness of future home educators to work with students with disabilities. The study used

a descriptive-analytical method. The sample included 50 students of bachelor studies of the
study program - Boarding school teacher. The results of the research show that future boarding
school teachers believe that during bachelor studies they acquire some knowledge and skills to
work with students with disabilities and a large number of respondents agree with the statement
that students with disabilities should be included in regular teaching. The novelties that future
boarding school teachers would bring to the realization of teaching subjects in which they
acquire knowledge and skills about working with students with disabilities are the following:
more practice in teaching subjects; visits to institutions that provide assistance and support to
students with disabilities and cooperation with educators who have students with disabilities in
the educational group. The role of boarding school teachers is extremely important in providing
assistance and support to students in this population, because during school the boarding school
replaces the family in a certain way and for this reason it is necessary to pay greater attention to
the readiness of future boarding school teacher to work with students with disabilities.
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INTRODUCTION

We are witnesses that the position of students with disabilities throughout history has been very un-
favorable. Students with disabilities are exposed to negative attitudes, opinions, discrimination and vio-
lence and this dates back to the distant past and is repeated throughout history. The negative attitude of
society leads to the segregation of students with disabilities, and segregation itself is one of the most severe
forms of discrimination.

A big step in the education of students with disabilities was the opening of special schools, this step
contributed to the somewhat eliminate the centuries-old social rejection and isolation of students with dis-
abilities (Jablan, Kovacevi¢, 2008). Special education existed and exists in parallel with regular education.
There is no evidence that children in homogeneous groups will learn more effectively. Children in special
schools do not have better educational and social achievements, segregated they do not have the opportu-
nity to develop in accordance with their interests and desires. The main reason for the formation of spe-
cial schools is to ensure that teaching in regular schools functions smoothly (Macura, 2015). The opening
of special schools sends a clear message, that children with disabilities should not be a disability in regular
schools to children with typical development.

This type of education is criticized today and is being worked on to be completely suppressed by in-
troducing inclusion that contributes to better development of students with disabilities. “Inclusion implies
the inclusion of children with disabilities in the regular system of upbringing and education, and from the
educational system to all segments of social life and work” (Jablan i Kovacevi¢, 2008: 43). A lot of research
shows that inclusion itself has a number of positive outcomes, but society itself still does not fully accept
inclusion. The authors Radojlovi¢, Simovi¢ and Nedovi¢ (2019) state that social interaction and support of
a group of peers in the education of students with disabilities are extremely important for the development
of social and communication skills, which are one of the most important factors contributing to students’
independence and inclusion in society itself.

According to the Law on Pupil and Student Standards (2010), a pupil or student with disabilities
exercises the right to educational work, ie accommodation in an institution of pupil or student standard,
while respecting his needs. Therefore, students dorm provide accommodation, nutrition and pedagogi-
cal work for students of typical development, as well as for students with disabilities. The role of boarding
school teachers in providing help and support to students with disabilities is extremely important, because
the dorm replaces the family in a certain way for students during schooling.

The education of future educators and teachers today is mainly based on the fact that future educa-
tors and teachers are able to work with typical children the next day, and everything is based on the needs
of a typical, average student. During schooling, they gain little knowledge about the needs and develop-
ment of students with disabilities and the methods, techniques and ways of working that should be applied
in working with these students in order to achieve success.

The results of various researches show that the largest number of pedagogical workers have negative
attitudes towards the inclusion of students with disabilities in regular schooling. According to the research
(Jovanovi¢-Popadic, 2016), the largest number of respondents believe that the education of students with
disabilities in specialized conditions can give better results and that students with disabilities should not
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be included in regular schooling. As the most common reasons for defending this opinion, pedagogical
workers state that they have not acquired the necessary competencies in regular education and that profes-
sional training (attending seminars, forums, professional gatherings or participation in various projects)
cannot make them professional enough to work with students with disabilities. But there are also research
results that show the opposite. According to research (Bori¢ i Tomic, 2012), most teachers believe that chil-
dren with disabilities should be included in regular schooling. While the results of the research (Milanovic,
2018) show that future and current boarding school teachers have a positive attitude towards people with
disabilities and their inclusion in regular schooling. From all the above, we can conclude that pedagogical
workers must not be educated only to work with children of typical development and must not have a pic-
ture of the school as an institution whose task is to educate only students of typical development.

“Dorm should provide students with positive, undisturbed and healthy psychophysical growth and
development” (Milanovi¢, 2019: 2). Therefore, joint schooling and staying in dorm has positive outcomes
for the development of students with disabilities, as well as for the development of students with typical
development, and that is why it is necessary for future boarding school teachers to acquire competencies
to work with both populations.

THE ROLE OF EDUCATORS IN WORKING WITH STUDENTS WITH DISABILITIES

The role of educators in working with students with disabilities is to guide students, provide them
with help and support, strengthen students’ self-confidence, actively listen to needs, build trust, cooperate
and find a way out of any problem.

As the most common problems in educational work with students with disabilities, educators sin-
gle out problems of an organizational nature, a large number of children in the group, insufficient time for
a child with disabilities, neglect of other children, children of typical development (Klemenovi¢ i Mari¢-
Juri$in, 2011). In order for educators to overcome these problems and be successful in educational work, it
is necessary for them to have adequate and valid competencies for working with students with disabilities.

Therefore, the role and task of educators is to accept and respect students and their individual char-
acteristics. There are conditions that need to be provided to children with disabilities, and at the forefront
of all this is that these children feel accepted and loved (Vukobrat, 2016). Willingness to cooperate, under-
standing, interaction and communication, empathy are the qualities that pedagogical workers should pos-
sess both in working with students of typical development, and in working with students with disabilities.

In order for all students in the group to receive appropriate support, in addition to the educator
himself, who is at the head of the group, the help of all employees in the educational institution, as well as
the family, is necessary. The chances of success are reduced if only one link in the chain fails. The educator
must not understand his role in the group as an obligation, he should give himself unreservedly to the edu-
cational work with students. He should do his job responsibly, and must not spare love, support and under-
standing. He leads the group and creates an atmosphere in which everyone feels accepted and respected.

In order to fully fulfill his educational vocation, he must accept diversity, live with it, get to know it
and work on changing himself, and not just demanding changes from others.
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RESEARCH METHODOLOGY

The subject of the research is the readiness of future boarding school teachers to work with students
with disabilities.

The aim of the research is to consider and analyze the readiness of future boarding school teachers
to work with students with disabilities.

The following tasks arise from the defined research goal:

- To determine whether the studies have prepared future boarding school teachers to work with
students with disabilities.

- To determine within which subjects future boarding school teachers acquire knowledge and
skills for working with students with disabilities.

- Examine which innovations future boarding school teachers would bring to the subjects in which
they acquire knowledge and skills about working with students with disabilities.

- Examine whether future boarding school teachers would know how to provide help and support
to students with disabilities and in what way.

- To determine whether future boarding school teachers believe that students with disabilities
would achieve better school achievements in regular schools than in special ones, and why they think so.

- Analyze the degree of agreement, ie disagreement of future boarding school teachers with claims
about the needs and position of students with disabilities.

- Examine whether future boarding school teachers provide some kind of support to students with
disabilities and in what way they do so.

Research methods, techniques and instrument

The descriptive-analytical method was used in the research.

From non-parametric methods, the following were used: determination of basic statistical indica-
tors (frequencies, percentages); x2 test, to determine if there are statistically significant differences be-
tween the variables.

The survey questionnaire for future boarding school teachers was constructed as a special in-
strument for this empirical research. The questions are open, closed (five-point Likert-type assessment
scales) and combined.

Population and research sample

The population consists of students — boarding school teachers of the Faculty of Education in Ja-
godina, University of Kragujevac. The sample size is 50 respondents.

Based on the survey questionnaire, data on the gender of the respondents were obtained, where
30% (f = 15) of the respondents are male and 70% (f = 35) are female.

RESEARCH RESULTS

At the very beginning of the research work, we wanted to determine whether future boarding
school teachers gained enough knowledge during their studies to work with students with disabilities?
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Based on the comparison of the calculated x2 = 0.464 with the limit x2 values of 5.991 and 9.210,
for the number of degrees of freedom df = 2 and at both significance levels 0.05 and 0.01, it is con-
cluded that there is no statistically significant difference between the answers of future male and fe-
male boarding school teachers. Future boarding school teachers stated that, 66% of them acquired suf-
ficient knowledge to work with students with disabilities, 24% partially and 10% of respondents did
not acquire sufficient knowledge and skills to work with students with disabilities (Graph 1). From the
presented results, we can conclude that the largest number of future boarding school teachers has ac-
quired sufficient knowledge to work with students with disabilities.
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Graph 1. Future boarding school teachers have acquired enough knowledge
to work with students with disabilities

One of the tasks of the research was to determine within which subjects future boarding school
teachers acquire knowledge and skills for working with students with disabilities and which innovations
would they bring to the realization of those subjects?
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Graph 2. Future boarding school teachers acquire knowledge and skills for working with students with
disabilities in the subjects Inclusion and Psychopathology
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Based on the obtained results on the questions within which subjects future boarding school
teachers acquire knowledge and skills for working with students with disabilities, 68% answered that
they acquire knowledge and skills during their undergraduate studies in the subject Inclusion in Edu-
cation, while 32% of respondents stated that they acquire knowledge and skills in the subject Psycho-
pathology of Childhood and Adolescence.

We have classified the novelties that future boarding school teachers would bring into the reali-
zation of subjects within which they acquire knowledge and skills for working with students with dis-
abilities into three categories (Table 1).

Table 1. Novelties that future boarding school teachers would bring into the realization of subjects

e Cooperation with educa-
. . 1 Visit to institutions that .
More internships within . tors who have students with
. provide help and supportto | .. . ... .
subjects L 1s Tt disabilities in the educa-
students with disabilities .
tional group
f 18 23 9
% 36 46 18

The next question was that if you had a student with disabilities in the educational group, would
you know how to provide him with adequate help and support?

Future boarding school teachers expressed their assessment using a five-point Likert-type as-
sessment scale (5 I completely agree; 4 I agree; 3 I am undecided; 2 I do not agree and 1 I do not agree
at all). The analyzed results indicate that 60% of respondents (f = 30) stated that they completely agree
with the proposed statement, 7.5% (f = 15) of respondents stated that they agree, while 1% (f = 5) of
the respondents answered that they were undecided. Therefore, the assessment of future boarding
school teachers is that they would know how to provide adequate help and support to a student with
developmental disabilities in the educational group.

The next question required respondents to indicate how they would provide help and support to
students with disabilities

68.5% of future boarding school teachers stated that by cooperating with the student and his
family, they would provide help and support, 17.8% stated that they would provide help and support
by paying more attention to that student, while 13.7% of respondents stated that they would provide
help by working on the social inclusion of students with disabilities. Friendly relations between stu-
dents are especially important in the period of childhood and adolescence. The quality of this relation-
ship contributes to the social inclusion of students with disabilities and contributes to the adaptation
of students to dorm (Ladd, Kochenderfer & Coleman, 1996), and the absence of a friendly relationship
often causes feelings of loneliness and social isolation (Parker, Asher & Steven, 1993). Therefore, it is
very important to build quality peer relationships. In order to achieve the desired goal, the respond-
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ents stated that various workshops would help them in that, where they would work on accepting and
respecting diversity.

Another task of this research was to determine whether future boarding school teachers believe
that students with disabilities would achieve better school achievement in regular schools than in special
ones?

Based on the obtained answers, we concluded that 73% of respondents completely agree that
students with disabilities would achieve better school achievement in regular schools than in special,
19% of respondents stated that they agree, while 8% were undecided. Criticism of special schools also
supports such a large percentage of positive answers. Prominent Russian psychologist Leo Vygotsky
considered that ,,The special school systematically separates the blind child from the normal environ-
ment, isolates him and places him in a tight, closed world where everything is adjusted to the distur-
bance, that artificial environment has nothing in common with the normal world in which a blind
person will have to live. In a special school, a stagnant hospital atmosphere is created very quickly, a
hospital regime. A blind person spins in a narrow circle of blind people. In such a school, blindness
is not overcome, but is nurtured and strengthened. Not only do the strengths of a blind person not
develop in such a school, which would later help him enter a regular life, but they also systematically
atrophy. The special school is by its nature antisocial and educates antisociality ”(Macura, 2015: 17).

The next task of this research was that if future boarding school teachers believe that students with
disabilities would achieve better school achievements in regular schools than in special ones, to state why
they think so. The question asked was of an open type, and we classified the answers they provided into
three categories (Table 2).

Table 2. Why do students with disabilities achieve better school performance in regular schools
than in special ones?

They learn by model Development of IEP Peer help
f 15 14 21
% 30 27,5 42,5

Based on the obtained results shown in Table 2, we can see that 30% (f = 15) of the respond-
ents think that students with disabilities achieve better school achievements in regular schools than in
special ones because they learn by model and are surrounded by their peers, 27.5% (f = 14) of the re-
spondents stated that the regular school has the task of developing an individual educational plan for
each child who needs help and support, while 42.5% (f = 21) believe that students with disabilities can
be assisted by peers. The presented results lead us to the conclusion that future boarding school teach-
ers believe that regular schools have a number of positive sides due to which students of this vulner-
able population would achieve better school achievements.
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Table 3. Consent of future boarding school teachers with claims towards students with disabilities

I totally I agree I'm hesitant I do not I do not
agree agree agree at all

Claims f % f % f % f % f %
Students with disabilities are 36 72 9 18 3 6 2 4 - -
like all other children.
Students with disabilities need 29 58 20 40 1 2 . - - -
a lot of love and attention.
Students with disabilities 33 66 16 32 1 2 - - - -
should be equal members of
society.
Students with disabilities 44 88 6 12 - - - - - -
should be included in regular
classes.

From the presented results (Table 3) we can conclude that future boarding school teachers have a
positive attitude towards students with disabilities. The expected answer was obtained with the last state-
ment that students with disabilities should be included in regular classes. The positive attitude of future
boarding school teachers indicates that they understand how important it is for students with disabilities
to attend regular schools, but on the other hand, the results obtained by the authors Jablan, Mirkovi¢,
Stanimirovi¢ and Vucini¢ (2017), indicate that students with disabilities have a lower level of acceptance
in regular school compared to students without disabilities. That is why the job of a boarding school
teachers is more complex and demanding, barriers need to be broken down and both sides need to get
only the best out of their relationship. We believe that the respondents will, in accordance with their an-
swers, approach their future professional vocation - the vocation of a boarding school teachers.

In order to have a comprehensive view of the research goal, one of the tasks was to examine
whether future boardin school teachers personally provide some kind of support to students with disabili-
ties and if so, in what way do they do so?

The largest number of respondents, as many as 83% stated that they provide help and support to
students with disabilities during integrated practice, 12.5% of respondents stated that they spend their
free time volunteering in one of the local organization that provide help and support to students with
disabilities, while 4.5% of respondents stated that they provide support to students with disabilities by
organizing humanitarian actions that make citizens aware that these people are also members of our
society and that we must accept and respect them.

CONCLUSION

In this article, an attempt was made to present the readiness of future boarding school teachers
to work with students with disabilities. The role of the educator in working with students with disa-
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bilities depends a lot on himself, on his personality and beliefs. In order to fully fulfill his educational
task, he must accept diversity, live with it, get to know it and work on changing himself, and not just
demanding changes from others.

The results of the research showed that the largest number of future boarding school teachers be-
lieve that they have acquired sufficient knowledge and skills to work with students with disabilities dur-
ing their studies. Future boarding school teachers believe that it is necessary to introduce innovations,
such as visits to institutions that provide help and support to children with disabilities and cooperation
with educators who have students with disabilities in their educational group, in the realization of teach-
ing subjects, which aim to introduce and train students to work with students with disabilities.

Also, the results of this research suggest that future boarding school teachers would know how
to provide help and support to students with disabilities. The analyzed results of the research show that
future boarding school teachers have a positive opinion towards the joint schooling of students with
disabilities and students with typical development and believe that students with disabilities would
achieve better school achievements in regular than in special schools.

Therefore, the general conclusions of this research indicate that future boarding school teach-
ers are familiar with the needs of students with disabilities and are ready to work with this population.

The problem that is being researched is very current, and the collected data can be used for some
future research.
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CITPEMHOCT BYJYENX JOMCKNX BACIIMTAYA 3A
PAJl CA YHEHUIIVIMA CA CMETIbAMA Y PA3BOJY

Pesume: Y pajy cy npefcTaB/beHy pe3yaTaTii EMIVPYjCKOT UCTpaykiBarba Koje je

MIMaJIO 3a IW/b carjiefiaBarbe CIIPeMHOCTH Oyyhyx JOMCKMX BaclmTaya 3a paj ca y9eHUIMa
ca CMeTHaMa y pasBojy. Y MICTpaXMBamwy je KopuIlheHa IeCKpUITYBHO-aHaINTNYKA

MeTofa. Y30pakK je 06yxsatno 50 cTyJeHaTa OCHOBHMX aKaJleMCKMX CTY/Iuja CTY/jCKOT
nporpama Baciuitiau y gomosuma. Pezynrary ucTpaxuBama Npukasyjy ga 6ymyhu gomcku
BAaCIMTA4YM CMATPajy a TOKOM OCHOBHUIX CTYAMja CTIYY ofipeleHa 3Haba 11 BEIITIHE 3a Paj
ca y4eHMIVIMA ca CMeTHhaMa y Pa3Bojy U Be/MKI Opoj MCIIMTAHVIKA e C/IaKe ca TBPAbOM J1a
YUYEHMIY ca CMeTHaMa y pa3Bojy Tpeba a Oyny yk/bydeHN) y peffoBHY HacTaBy. HoBuHe Koje
6u O6ymyhy TOMCKM BacyTa4y yHe/IN y pealnsanyjy HaCTaBHMX IIPefMeTa Y OKBUPY KOjIX
CTUYY 3Hama U BELITHHE O paJly ca yYeHMIMMa ca CMeTHhaMa y pa3Bojy jecy cienehe: Buire
IIpaKce y OKBUPY HAaCTaBHUX IIPeMeTa; I0CeTa yCTaHOBaMa Koje IIPy»kajy ImoMoh 1 MOofpIIKy
YYEHMLMMA Ca CMETHhbaMa y pasBOjy U capa/iiba ca BaCIuTa4yyMa KOjy Y BaCIIUTHO) TPy UMajy
YUYEHMKE Ca CMeTHaMa Y pa3Bojy. Y0ra JJOMCKMX BaCliTa4a M3PA3NTO je Ba)KHA y IIPY>Kamby
niomMohu 1 moppIlKe y4eHUIIMA OBe IIOITyJIallyje, jep TOKOM IIKO/IOBaba I0OM Y4eHMIVIMA Ha
ozipeheHn Ha4yMH 3aMerbyje IIOPOAMITY U U3 TOT Pa3jiora je HeOIXOJHO NOCBeTUTY Behy naxmby
cripeMHOCTV Oyayhux JOMCKIX BacITavya 3a paj ca y4YeHMIMMa ca CMeTHhaMa Y pa3Bojy.
KipyuHe peun: cipeMHoOCT, 6yyhy JOMCKY BacIITa4yM, YYEHUIIN ca CMETHbaMa y pasBojy.
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